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T E X AS  2 0 24  E L P S  +  C O N T E N T- B AS E D  L A N G UAG E  I N ST R U C T I O N

Texas changed the language expectations.
Sidekick is built for the shift.
Start with the five-level instructional PLD continuum. Fine-tune support with current classroom 
evidence—not a fixed label for the learner.

FIVE INSTRUCTIONAL SUPPORT LEVELS WHAT CBLI LOOKS LIKE IN SIDEKICK

PRE-PRODUCTION

Modeled Access
Models, visuals and bilingual cues.

BEGINNING

Structured Access
Chunked language and clear response 
supports.

INTERMEDIATE

Guided Access
Prompts, organizers and guided reasoning.

HIGH INTERMEDIATE

Strategic Support
Brief help with complex task demands.

ADVANCED

Independent Application

Minimal support; tools used as needed.

Keep grade-level content

The content goal and evidence stay intact. The 
language pathway changes.

Embed language in the task

Vocabulary, syntax and all four language 
domains connect to the work at hand.

Use home language as an asset

Translation, verified cognates and L1 
connections appear when relevant and 
permitted.

Build toward independence

Optional scaffolds adjust as evidence changes. 
Required accommodations do not auto-fade.

STARTING POINTS, NOT PERMANENT PLACEMENTS

The same learner may need different support across listening, speaking, reading and writing—and across 
tasks.

STATE BASELINE

Prior TELPAS by domain

CURRENT EVIDENCE

C2L + classroom work

RIGHT SUPPORT

For this learner and task

S UM M I T  K 1 2   /   S ID E K IC K

C B L I  I N  AC T I O N  /  H OW  S U P P O RT  B E C O M E S  P E R S O N A L

From grade-level task
to the right support.
The student sees an intuitive set of helpful tools. Underneath, Sidekick connects task demands, learner 
evidence and access rules in real time.

TASK FIRST. EVIDENCE NEXT. SUPPORT WITH PURPOSE.

01

Understand the task

TEKS / content goal • source + genre

Language function • vocabulary + syntax • response mode

02

Join learner evidence

Prior TELPAS by domain • current C2L PLP + student work

Home language / L1 • content knowledge • access needs

03

Resolve support

PLD starting intensity • scaffold family + tool

Universal / assigned supports • task + assessment rules

04

Recheck the response

Listen / speak / read / write • score with the right rubric

Record support used • increase, change or fade optional help

STUDENT RESPONSE  →  NEW EVIDENCE  →  NEXT SUPPORT

Content stays at grade level.
The support changes—not the target.

Required IEP/504 supports remain distinct from optional scaffolds and are never auto-removed by adaptation.
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RESEARCH + GUIDANCE
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